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We've Come A Long Way Baby!
Secondary Reading:
New Horizons

by Dr. Elai-ne M. Weber
The reality of just how far we have come
in secondary reading instruction hit me when I
looked back to the MEAP Secondary
Reading Support Materials developed less
than a decade ago. A short trip through
history reminds us that it was not until the
mid-seventies that state reading objectives
for ninth grade were developed and after
two piloting years, in 1979, the 10th graders
had a state reading test. During the early
eighties, a committee of members representing
the Michigan Secondary Reading Interest
Council along with me, representing the
Michigan Department of Education, developed the MEAP Secondary Reading
Support Materials. These materials described secondary reading instruction strand
by strand, and objective by objective with
wel I-intended activities for secondary students
to complete, during their study of content
subjects. In fact, long before the Reading
Curriculum Review Committee prepared the
professional development lnservice training
of trainer modules, the MSRIC committee
developed inservice modules to accompany
each of the six strands of the reading
objectives.

model striving for readers who were strategic,
motivated and independent, so did the
instructional emphasis move away from
fragmented activities to a more involved and
integrated instructional focus.
The application of the interactive model
of reading encourages all teachers expecting
students to learn from text to provide
instruction in not only the content of the
discipline, but also the process for learning in
that particular area. This suggests that
teachers have knowledge about text analysis
for determining the structure, the background
knowledge expected of the reader, and the
considerateness of the text, as wel I as, the
demands on the reader and opportunities for
learning.
This model further suggests that teachers
know what information is attainable from the
text and are able to define this knowledge in
goals for students, along with plans that
account for the knowledge which could be
acquired independently by the student, the
knowledge which needs collaboration with
peers, and that which demands guidance
from the teacher. It further expects the
teachers to have a well-defined explicit
instructional model, along with a knowledge
of activities such as DRTAs, KWL's, QRAs,
Reciprocal Teaching, Think Alouds, etc.
Finally, it assumes that the teachers would
have established outcomes for- students that
include levels of competence with ability to
learn independently, as wel I as knowledge of
content.

Our intentions were good but our timing
was not. Just as we were completing these
inservice modules, the new definition of
reading was becoming a reality and with it
came a new and, hopefully, more appropriate
model for secondary content area ,-eading
instruction. As we shifted to an interactive
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and difficult. The support of others who share
both our visions and our frustrations is
needed for success. Simply stated, concerned
teachers and administrators need and want
to come together to discuss how we can
successfully implement the Michigan definition
of reading in content area classrooms
throughout the state.

Many secondary teachers across the state
have voiced concern that they need a forum
for meeting together and planning for these
changes. In response, Sheila Potter, a secondary
teacher on leave from Lansing Eastern High
School, who has been providing inservice to
many districts throughout the state and
facilitating a federal grant for rural education
in the Upper Peninsula, has joined the
Michigan Department of Education during
her extended six-month leave. Among her
many duties, Sheila will coordinate the
secondary teacher initiative. In fact, I have
Sheila in the article here with me today.

Elaine: How will you form this support
group?

Sheila: We will invite local and intermediate
school districts to host regional secondary
reading forums beginning this spring. Letters
about forum dates and locations wi 11 be
mailed to all those who have indicated
interest by signing secondary network Iists at
the fall MSRIC conference and at various
state reading conferences. Others who are
interested are encouraged to call me at the
Michigan Department of Education in Lansing.

First, welcome to the Michigan Department
of Education. Sheila, I know that you have
been working with many secondary teachers
and the Michigan Secondary Reading Interest
Council.

Elaine: Could you share with the readers
here today what you hope to accomplish for
secondary teachers in the next six months?

Elaine: What would a content area classroom
sensitive to the needs of secondary students
look like?

Sheila: Thanks for asking, Elaine. I am
pleased to have the opportunity to work with
you at the Department of Education and with
MSRIC on this secondary reading initiative.

Sheila: In addition to evidence of new
teacher de.cisions about content and process,
which you have described, a secondary
classroom would include the following:

During the next few months, I hope that
we will continue to build awareness among
secondary educators of the ways in which
increased demands for higher levels of
literacy in today's society have forced us to
examine curriculum and instruction in our
schools. We are beginning to understand that
what worked in the past is no longer sufficient
for a world that requires all citizens to be
creative and critical thinkers and problem
solvers.

• Teachers who recognize that explicit cognitive instruction in reading
comprehension is not an add-on to an
already overloaded curriculum, but
that reading is a thinking/learning
process by which students learn
content, and, as such, it must be
modeled and continuously practiced.
• Motivated students who are in
control of their own learning. They
understand the reading process; they
know how and when to apply
intervention strategies; and they
evaluate their achievement.

A second aim is to launch a networking
effort for secondary educators. Many
knowledgeable middle and high school
teachers have expressed desire to establish
links with others who are endeavoring to
dissemintate information about current
reading research in secondary schools and
classrooms. While these individuals realize
that assimilation of the interactive model of
reading into instruction will provide students
with the learning/thinking strategies critical
in our increasingly complex society, they also
recognize that planning for change is lonely

• Thematic contexts for instruction in
which related skills in vocabulary,
reading comprehension, writing, and
studying are integrated in a natural
way.
• Less reliance on a single textbook
and incorporation of authentic
literacy. Students would read from a
variety of sources and write for
continued on page 14
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4. Reading classes and labs that use small

A comprehensive, secondary school
reading program involves careful, cooperative planning by administrators and teachers.
Ultimately success depends on teachers who
assume the responsibility for teaching
pertinent reading and study skills, but the
principal makes a difference. His/her skill,
knowledge and attitude are basic to an
effective program . However, all of this is of
little consequence if teachers lack confidence
in their principal 's ability to recognize their
skill and talent in action. Teacher evaluation
is an important, meaningful component in
program development when the principal
has taken the time to prepare himself/herself
for the uniqueness that is implicit in sound
reading instruction.

group and individualized instruction generally
will not be totally quiet and lacking in student
movement. The principal looks for control in
an active setting. They know the ability level
of the students in the program. A classroom
filled with remedial students can be different
from one for accelerated readers. Reading
teachers typically answer many questions as
they move around the classroom. Principals
note how the teacher responds to each
contact/question. Students should work
independently without constant attention,
and find meaningful things to do after an
assignment is completed.
5. Sound teaching practices apply in
individualized and large-group settings. In
both situations teachers should give clear
directions, ask appropriate questions, allow
students time to respond, offer praise and do
many of the other tasks listed on observation
forms. However, principals should understand
the differences to insure that reading
personnel are fairly evaluated.
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audiences larger than the traditional
audience of one -- the teacher. An
example of such an assignment might
be an American history class in which
students take on the role of historians
and write editorials about current
implications of historical events for
possible publication in the school or
local newspaper.

These are only a few of many indicators
of the interactive model of reading in action.
Our secondary forums will be able to expand
on this vision.

Thank you Sheila. I would like to close this
article echoing the enthusiasm of educators
when they learned that you would be joining
the Michigan Department of Education.

• A shift in questioning behaviors
from questions that test to questions
that teach. Also, students and teachers
would be sharing question-asking
and question-answering responsibilities.
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